Notes for teacher training
Include in teachers’ notes:

· Functors being taught in each review lesson

· Comprehension questions for each story (see below)

· Instructions for using the primer, including all drills and review activities

· Instructions for teaching use of capital letters (see Barnwell, p. 56)

Instructions for teacher training:

Give them the Primer Lecture1.doc, in a national language or in mother tongue. Include it at the beginning of the teacher’s guide, and present it as a lecture during training.

Teaching procedure:

Global Stories
· Discuss the picture and the word below it with the class and get the students to guess what the story may be about.

· The teacher reads the story as pupils follow along.

· The teacher reads the story again, at a very natural speed.

· The teacher reads the story again, and pupils join in.

· The teacher asks pupils to find a sight word in the story, which they learned in the pre-primer.

· The teacher reads the cloze exercises below the story, pausing to allow the students to choose the words which belong in the blanks.

[image: image7.png]



The right page of every lesson
· Start with the letters at the top. (Don’t ever give students the letter name in English!)

· Can they think of any other words which contain this sound? (You could include a few suggestions in the teacher’s guide if you have time. The primer software can really help you!)
· Remind students of the keyword, and its picture on the previous page. Listen for the sound/letter being taught, in the keyword. Students should find the letter in the keyword.

· Now, the drill, putting the consonant with different vowels: 

· Go from top to bottom of each column 
· Word-building word exercises: look at the “parts” of the words, then put them together and say them naturally
· “Reason to read” – teacher asks the tantalizing question which makes the readers want to know something

· People read silently
· Teacher asks the question again, and someone (don't ask the same people every day!) reads aloud the sentence containing the answer
· Now the teacher can ask a couple of other direct comprehension questions such as “How many tomatoes did Mother buy? What sentence tells you?”

· Oral reading by the group or individuals, only after the previous activities (Do not expect new learners to read smoothly in the early lessons. They are reading independently for the first time in their lives, and this is much harder than simply repeating after the teacher, as they did when “reading” the global story on the lefthand page.
· When writing the new letter, pupils can make the sound taught as they write.

Each lesson should be reviewed briefly before the next lesson is taught, at least the drill and the word-building word activities.

Review lessons: 

The teacher might write the sight words or word-building words on the board before the students begin the activity or story, and talk about them before the story or activity is read silently. Oral reading should take place afterward. Explain the activity, and give the students a “reason to read”. If the review activity is a puzzle instead of a story, as in the sample review lesson below, do the first activity together, before asking anyone to work on their own.
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Spelling practice: the “word-making” activity with the syllable boxes makes beginning writing easier for the learners by giving them something to copy. They still have to remember the symbols they have learned and put them together to write words – either words from their own minds (the creative part) or words the teacher dictates. It is a challenging activity because the learner has to recognize the syllables in the matrix and put some of them together to form words.

Functor exercises:
The first step is simply comparing two phrases or words. 

1. What looks and sounds different?  Talk about it.

2. Now look at the exercise box on the following page and read the words or phrases together.

3. Read the sentences below the box and choose the correct word/s to fill in the blanks. If people want more practice and there is time, you may add a few more very simple exercises on the chalkboard, using the same functors. 
Figure 1
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Mtu  yule ni pasta.

Watu wale ni wapasta.

Figure 2
Another functor mini-lesson might be teaching person markers: 
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Ninasikia njaa. 

Nimesikia njaa.

Comprehension Questions
· At least one “Reason to read” question (i.e., “Read the story silently to find out who gets in trouble!” This is the most important question the teacher can ask, and the teacher should always expect a response from the students after they read. This encourages all the students to try to read with understanding, rather than just waiting for the quicker student who always gives the answers. 
· One or two “direct comprehension” questions such as “Now, find the sentence which tells us what was in the truck.” “Now, find the sentence which tells us who cooked supper…”
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