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Primer Making Procedure - Tanzania style
The Primer Making Procedure is a step by step procedure for creating a basic primer for beginners.
Verify the primer making prerequisites.
First Lesson

To create a first lesson, do the following.
1. Generate a Vowel Report showing all the vowels and their co-occurrences.  On the Report menu, click Generate Vowel Report.  Save the report as a RTF file.  Then print the report using a word processor.
Using the Vowel Report, review the vowel charts to verify the vowels have been set up correctly.  If not, make the necessary changes to the current grapheme inventory.

Using the Vowel Report, review the vowel co-occurrence chart.  List any vowel sequences which are very common. The common sequences, two contiguous syllables, will need to be taught directly very early in the sequence. List them on the Drill Design Worksheet.

2. Generate a Consonant Report showing all the consonants and their co-occurrences.  On the Report menu, click Generate Consonant Report.  Save the report as a RTF file.  Then print the report using a word processor.

Using the Consonant Report, review the consonant charts to verify the consonants have been set up correctly.  If not, make the necessary changes to the current grapheme inventory.

Using the Consonant Report, review the nasal co-occurrence chart.  If you have syllabic nasals followed by a consonant, they will need to be taught differently from pre-nasalized consonants. Generally speaking, for a nasal followed by a consonant, if the point of articulation is the same, this combination is a pre-nasalized consonant (e.g. <mb>). Otherwise it is a syllabic nasal followed by a consonant (e.g. <md>).   If a nasal followed by another identical nasal occurs (e.g. <nn>) in the language, then the first nasal is syllabic.
Using the Consonant Report, review the consonant co-occurrence chart. If other consonant combinations appear, consider whether a digraph (this may include labialized, palatalized or aspirated consonants) has been overlooked and needs to be added to your grapheme inventory. Check with your workshop consultant if you find significant irregularities.

3. To determine the suggested Grapheme Taught Order, generate a Primer Progression Report. On the Report menu, click Generate Primer Progression Report.  Save the report as a RTF file. Then print the report using a word processor.
This report will display the frequency counts and the suggested consonant teaching orders from the current word list and from the current text data.  Using this report as input, draft a teaching order for the consonants.

If you have syllabic /m/ which is followed by a C, you should probably bump syllabic m to some time later in the primer. To find out its frequency of occurrence, use the software to search for syllabic nasals, using the Advanced Grapheme Search. On the Search menu, point to Word List and click Advanced Grapheme Search. Their pattern within words will be <mC>, not pre-nasalized consonant, which is entered into the software as a digraph. All of the syllabic <m>s (or syllabic <n>s, taught separately), regardless of which consonant they precede,  can be taught at the same time, as long as the consonants they precede have been taught already. Place the syllabic nasal lesson after at least three of the letters which can follow the syllabic m or n have been taught, so there will be built words people can practice with.

Modify the teaching order with the following additions or considerations:

· Modify the order, if necessary, based on contrastive appearance of graphemes

· Add in the frequent vowel combinations you listed on the Drill Design Worksheet to the order, such as <ai> and <iu>. 
You may include up to four of these.

· Concerning modified consonants (e.g. labialized, palatalized and aspirated), in the first lesson where you teach the modification, you should include the most frequent used form.  Verify that it is after the corresponding plain consonant (e.g. <pw> should be taught after <p>).  Then in the second lesson for the modification, you should teach two other modified consonants.  Then in the third lesson for the modification, you should teach two or three other modified consonants.  After the third lesson, consider the modification taught.

·  Concerning pre-nasalized consonants, do not teach <m> and <n> in the same lesson.  You will teach them as separate modifications.
· Add in the syllabic nasals you have listed on the Drill Design Worksheet to the order.

Enter the teaching order onto the Primer Progression Chart.  Skip the grayed-out review lessons. Write no new grapheme on that line.
4. Now you are ready to start making your first lesson.

· Add the lesson's grapheme to the grapheme taught list. On the Tools menu, point to Graphemes Taught, and click Update Graphemes Taught.
· Find buildable words using the Buildable Word Search containing only the graphemes in grapheme taught list.  On the Search menu, point to Word List and click Buildable Word Search.  Print the displayed word list, noting useful words for this lesson's story. 
· Find buildable words using the Built Word Search on the text data containing only the graphemes in the grapheme taught list.  On the Search menu, point to Text Data and click Built Word Search.  Print the displayed word list, noting useful words for this lesson’s story. 

· If you do not find enough words through the Buildable Word Search, you can use the Grapheme Search on the word list to find more potential words. On the Search menu, point to Word List and click Grapheme Search.  

· If you still do not have enough words, you can use the Grapheme Search on the text data to finds more potential words. On the Search menu, point to Text Data and click Grapheme Search.  

· Find usable phrases for the story by using the Usable Phrase Search containing only the graphemes in the grapheme taught list. On the Search menu, point to Text Data and click Usable Phrase Search.  Initially you probably will want to use a value of one for the minimal number of words in a phrase. Print the list, noting useful phrases for this lesson's story
· If you find interesting pictureable words, take note of them for use as key words. If there are no built words which are pictureable, you'll need to use Word List's Grapheme Search looking only for nouns containing the lesson's grapheme. Add the chosen keyword/words to Primer Progression Chart.
5. Find an illustration for each key word and later for each story you write. You will probably find the International Illustrations CD, Art of Reading, available from SIL, very useful! Insert an illustration for each keyword and for the story. Always check your illustrations with a speaker of the language, to ensure maximum recognition of the intended word. Remember that your story illustration should not tell the whole story! It should only make the learner want to read to find out more.

6. Write a story using buildable words and a keyword, and any usable phrases which will help your story be natural sounding and give readers practice.

· Include three built words and one or two sight words

· Make it interesting or surprising

· Think of an illustration
7. Make built word drills, after the story has been written (and you know which words should be practiced in advance of the story).
8. Make syllable drills, being sure to give people practice with the syllables used in the built words. See First Lesson Drills Tanzania Style document for early drill instructions,
9. Make a short and long vowel drill, like the one below. Use the consonant being taught for this lesson, and fill a drill like the following. If the language has more than vowels, very them from lesson to lesson.

	mama
	mumu
	momo
	mɨmɨ
	meme

	maama
	muumu
	moomo
	mɨɨmɨ
	meeme


10. Enter the story in a word processor. See Story Checklist document for guidelines.  Save the story as a UTF-8 plain text. 

Then run a Untaught Residue Search on the story, displaying in paragraph format and ignoring sight words. On the Search menu, point to Text Data, and click Untaught Residue Search.  The Untaught Residue Search dialog box appears. Browse for the story file.  Select Display in Paragraph Format. Select Ignore Sight Words. Click OK.  The story should be displayed without any highlighting. Highlighting indicates untaught residue.

If you want to verify which sight words you are using in the story, run the Sight Word Search.

11. Record all the sight words in the Primer Progression Chart. Make a tick mark in the last column for each sight word, as it is the first time the sight words has been used.

12. Design comprehension questions for the story. At least one “Reason to read” question (i.e., “Read the story silently to find out who gets in trouble!” This is the most important question the teacher can ask, and the teacher should always expect a response from the students after they read. This encourages all the students to try to read with understanding, rather than just waiting for the quicker student who always gives the answers. (Both Swahili and mother tongue would be good?) Add one or two “direct comprehension” questions such as “Now, find the sentence which tells us what was in the truck.” “Now, find the sentence which tells us who cooked supper…”

13. Record the comprehension questions into Teacher's Guide Outline document, which is a blank template for your use. 

14. Create a All Stories UTF-8 plain text file. Add the story for the first lesson to the All Stories text file using copy and paste.
15. Take all data you have collected for the first lesson and use it to make the primer's first two- page lesson using publishing software. You can create your own template or use the one provided in the Primer Package. If you want to see a primer sample, see Primer Shell Tanzania.pub (MS Publisher file).
Subsequent Lessons

To create a subsequent lesson, do the following.
1. Add the lesson's grapheme to the grapheme taught list. On the Tools menu, point to Graphemes Taught, and click Update Graphemes Taught.

Find buildable words using the Buildable Word Search containing only the graphemes in grapheme taught list and highlighting the words containing the lesson's grapheme.  On the Search menu, point to Word List and click Buildable Word Search.  Print the displayed word list, noting useful words for this lesson's story. 

Find buildable words using the Built Word Search containing only the graphemes in grapheme taught list and highlighting the words containing the lesson’s grapheme.  On the Search menu, point to Text Data and click Built Word Search.  Print the displayed word list, noting useful words for this lesson’s story

To get a list of new potential words (new words that contain the lesson's grapheme), you can use the Grapheme Search on the word list restricting the search to graphemes taught. On the Search menu, point to Word List and click Grapheme Search.  

Find usable phrases for the story by using the Usable Phrase Search containing only the graphemes in the grapheme taught list. On the Search menu, point to Text Data and click Usable Phrase Search.  As you work through the grapheme taught list, you probably will want to increase the minimal number of words in a phrase, to keep the list to a manageable size. Print the list, noting useful phrases for this lesson's story

If you find interesting pictureable words, take note of them for use as key words. If there are no built words which are pictureable, you'll need to use Word List's Grapheme Search looking only for nouns containing the lesson's grapheme. Add the chosen keyword to Primer Progression Chart.

2. Write a story using buildable words and a keyword, and any usable phrases which will help your story be natural sounding and give readers practice. For the first two weeks, restrict story size to 12 words. Later lessons should gradually increase in size, up to 25 or 30 words by the end of the primer.
· Include three built words and one or two sight words

· Make it interesting or surprising

· Think of an illustration

3. Make built word drills, after story has been written (and you know which words should be practiced in advance of the story)

4. Make syllable drills, being sure to give people practice with the syllables used in the built words. See the Contrast Drill document for instructions. 

5. Make a short and long vowel drill, like the one below, for lesson 2. Use the consonant being taught for this lesson, and fill a drill like the following. Always use a different variety of vowels from the previous lesson.

	mama
	mumu
	momo
	mɨmɨ
	meme

	maama
	muumu
	moomo
	mɨɨmɨ
	meeme


6. Enter the story in a word processor. See Story Checklist document for guidelines.  Save the story as a UTF-8 plain text. 

Then run a Untaught Residue Search on the story, displaying in paragraph format and ignoring sight words. On the Search menu, point to Text Data, and click Untaught Residue Search.  The Untaught Residue Search dialog box appears. Browse for the story file.  Select Display in Paragraph Format. Select Ignore Sight Words. Click OK.  The story should be displayed without any highlighting. Highlighting indicates untaught residue.

If you want to verify which sight words you are using in the story, run the Sight Word Search.

7. Check the story to see how many new words you are adding.  You do not want to add too many new words.

On the Search menu, point to Text Data, and then click New Word Search.  The New Word Search dialog box appears.  Browse for the Base file. Browse for the Story file.  Select Display in Paragraph Format.  Then click OK.  The story is displayed with the new words (words that have not been used in a previous story) highlighted.  If there are too many new words, you may need to rewrite the story.

8. Record all the sight words in the Primer Progression Chart. Make a tick mark in the last column for each sight word, as it is the first time the sight words has been used.

9. Design comprehension questions for the story. At least one “Reason to read” question (i.e., “Read the story silently to find out who gets in trouble!” This is the most important question the teacher can ask, and the teacher should always expect a response from the students after they read. This encourages all the students to try to read with understanding, rather than just waiting for the quicker student who always gives the answers. (Both Swahili and mother tongue would be good?) Add one or two “direct comprehension” questions such as “Now, find the sentence which tells us what was in the truck.” “Now, find the sentence which tells us who cooked supper…”

10. Record the comprehension questions into Teacher's Guide Outline, which is a blank template for your use. 

11. Add the story for the lesson to the All Stories text file using copy and paste.
12. Take all data you have collected for the lesson and use it to make the primer's lesson using a publishing tool.

Review Lessons
1. See Writing a Review Lesson document for details on review lesson design.

2. Refer to Primer Progression Chart, identifying built words and sight words which should be practiced. List them and design an exercise which gives the reader practice using those words. The exercise should differ somehow from the stories used previously in the week. If it is a story, the plot and characters should be different from the usual ones. See Writing a Review Lesson document for suggestions.

3. Choose a simple illustration to accompany the review activity.

4. Design a short functor lesson. It consists of two activities, Activity 1 and Activity 2. See Writing Functor Drills document for instructions.

5. Mark the times the built and sight words are used, including any times they are used in the functor exercise, on the Primer Progression Chart.

6. Record any functor taught in the blank spot for the review lesson in the Primer Progression Chart. For example, you would write “assoc. markers ya, wa” in the blank.
7. Design the “word-making” syllable boxes. The first review lesson, lesson 5, should only contain 12 syllable boxes. Later review lessons can contain an additional row. List built words used frequently in the previous four lessons. From this list, choose syllables which occur often in the word list. Fill them into boxes, and see how many words (either from the stories, or new ones) can be made from different syllable boxes. Change as needed. See Writing a Review Lesson document for an example.
� Do not insert into the list of graphemes any sequences of vowels, because these “sequences” are actually separate syllables.  If, instead, they represent a vowel diphthong, as in <oi> in ‘coin”, the diphthong should be entered into the list of graphemes to be taught, along with all the consonant graphemes.
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